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EDUC 450 (3 credits): Democracy, Educational Policy and the School 
 
Instructor: Dr. Christopher Martin 
Office: EME 3159 
Telephone: 250.807.8427 
Email: Christopher.martin@ubc.ca 
Office hours: Wednesday 2-4pm 
Classes (dates and times): Monday 930am-1220pm, Sep 6 - Dec 5 
 
Course Format 
 
Class discussion, lectures, and student research presentations, videos, short fiction analysis, case 
studies. 
 
Course Overview, Content and Objectives 
 
Provides an overview of organizational, administrative, and legal concepts related to the work of the 
teacher in BC schools, and opportunities to discuss educational issues in a supportive setting. 
Pass/Fail. [3-0-0] 
 
In this course students will examine basic and fundamental questions about educational policy and 
practice. The course is organized around six fundamental policy questions: 
 

i) Why should children be educated? 
ii) How should children be educated? 
iii) What should children learn? 
iv) Where should children learn? 
v) Who should control education? 
vi) What is the role of teacher’s professional identity? 

 
Each question is an invitation to critically examine and assess one’s beliefs and assumptions about 
education and, by extension, the nature and scope schooling and teaching. But it is also an invitation 
to question what it means to be an educated person in a society, for education is something that 
happens in a society. Therefore, these questions also require us to reflect on the nature of society, 
democracy, citizenship and justice. Such questions are of fundamental concern for governments, 
educational policy-makers, educational leaders and teachers. BC is no exception. Students will have 
an opportunity to see how these issues play out the BC, National and Global contexts. 
 
Learning Outcomes 

Students will be able to:  

• identify and think through key policy debates in education in both the BC, National and 
Global context 
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• apply this understanding in order to reflect on and critically examine one’s own beliefs and 
assumptions about educational values and the policies that inform 

• articulate and defend an informed judgment on a key policy debate/issue in education 

• engage in critical and respectful argumentation with colleagues about political and ethical 
educational issues 

 
Evaluation Criteria and Grading  
 
Pass/fail 
 
Please remember:  The grading for EDUC 450 is PASS/FAIL. The UBC Okanagan Faculty of 
Education will use marking schemes and rubrics with a minimum pass equivalency set at a B+ 
(76%) in UBC’s standard marking system. Students must pass each of their course assignments in 
order to pass the course. Students may be asked, at the discretion of the instructor, to resubmit an 
assignment not meeting course standards. For further information about Pass/Fail assessment in the 
Faculty of Education, please visit the following site: 
http://www.ubc.ca/okanagan/education/undergrad/passfail.html 
 
Note that for assignments and exams students will be given a numeric grade that reflects their level 
of achievement with respect to a ‘pass’. Students should use this grade in order to get a sense of 
where their work lies in relation to a ‘pass’ in the course. For example, a grade of 76% and above 
would serve as a ‘pass’, while any grade less than 76% is a fail.  
 
Assignments 
 

i) A critical review of a peer-reviewed article  
 

Each student will select an appropriate peer-reviewed academic article related to his or her group’s 
presentation topic. The two- page summary must include: 1) proper citation of the article; 2) 
overview of the key points of the article; 3) attached hard copy of the article to which you are 
referring. Each student will be asked to discuss the relevance of the article with other members 
of the group and provide a two page double spaced summary of the article to other members 
of the group.  
 
The summary should meet the following requirements: 

• a cover page that includes: title of journal article, name, date, ID 
• be in 12 point font 
• be double spaced 
• be in either Times New Roman or Arial font 
• have at least one inch margins on the left and right side 
• APA reference of the article at the conclusion of the summary. 
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Not including the cover page, the summary should be double spaced on two pages including the 
APA reference. Do not go beyond the 2 pages. 

 
Please provide a stapled copy of the summary and the full hard copy of the accompanying 
journal article (the article does not need to be a clean copy, and may have notes or 
highlights on it) 
 

Criteria Exemplary (Pass) Acceptable (Pass) Unacceptable 
(Fail/Resubmit) 

Peer 
reviewed 
Article 
 
 

A clear indication that 
the article that has 
been chosen is peer-
reviewed  (evaluated 
and critiqued by 
researchers and 
experts in the same 
field through a blind 
review process before 
the article is 
published)  

You have chosen a peer 
reviewed article, but failed 
to provide a hard copy of 
the entire article 
 
 

Did not choose a peer 
reviewed article (e.g. 
chose a professional 
magazine, journal that is 
not peer reviewed, etc.) 
 
 

Correct 
Citation of 
article 

The reference is 
properly cited in the 
current version of 
APA 
 
 

There is one mistake 
found in the APA 
reference (e.g. missing 
comma, period, italics, 
etc).  

There are two or more 
mistakes in the APA 
reference. 
 
 

Summary of 
the article 
 

The summary 
identifies the scholarly 
question and identifies 
the reasons/argument 
used by the author to 
answer their 
question/defend their 
position.  

The summary identifies 
the scholarly question and 
identifies most of the 
reasons/argument used by 
the author to answer their 
question/defend their 
position, but may have 
missed the overall 
argument of the article.  

The summary fails to 
identify the scholarly 
question and/or fails to 
identify the 
reasons/argument used 
by the author to answer 
their question/defend 
their position.  
 

Organization 
and grammar 
 
 

Organization is 
appropriate and 
contributes to a 
reader’s understanding 
of the subject.  
Coherent and focused 
writing contribute to 
the overall quality of 
the paper.  
Largely free of 

Organization is somewhat 
appropriate and generally 
contributes to a reader’s 
understanding of the 
subject. The summary is 
coherent and focused.  
The 2 page summary 
including reference is 
slightly long or too short.  
 

Organization is 
confusing to the reader 
and fails to contribute to 
a reader’s understanding 
of the subject. The paper 
lacks coherence and 
focus.  
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ii) Research Team Presentation  
 
Students will work in a team in order to select, research and offer a reasoned position on one 
educational debate. A list of possible issues is to be provided by the instructor. This research 
presentation will be developed in ongoing consultation with the course instructor. At least one such 
meeting is mandatory for all research teams. 
 
The project will culminate a student-led research seminar and an accompanying hand-out material 
for students. 
 
Criteria Exemplary 

(Pass) 
Good  
(Pass) 

Acceptable 
(Minor 

Revisions) 

Unacceptable (Fail)  

Scholarly 
Question 

Clearly and 
succinctly 
identifies a 
policy 
debate/issue in 
education. 

Clearly 
identifies a 
policy 
debate/issue, 
but is not very 
succinct. 

The relevance of 
the policy debate 
is not clear. 

The issue addressed is not 
a matter of policy 
debate/is mainly a review 
in empirical data. 

Research 
and 
Reasoning 

Identifies and 
clearly articulates 
many of the 
reasons 
supporting 
various positions 
in the debate. 
Makes 
appropriate use 
of theory. Good 
use of reasoning 
skills. Applied to 
BC policy 
context where 
applicable. 

Identifies and 
articulates some 
of reasons 
supporting 
various 
positions in the 
debate. Makes 
use of theory. 
Main points 
mostly clear. 
Most 
conclusions are 
well-reasoned. 
Some effort to 
links to BC 
context but not 
clear.   

Identifies and 
clearly articulates 
a few of reasons 
supporting 
various positions 
in the debate. 
Makes some use 
of theory. Main 
points 
confusing/jargon-
laden. Logical 
errors or gaps in 
reasoning. 
Superficial link to 
BC context. 

Identifies and clearly 
articulates reasons 
supporting various 
positions in the debate. 
Makes appropriate use of 
theory. Main points 
unclear or not relevant to 
the issue. Little or not 
logical connection 
between points. No link to 
BC policy context even 
when there are clear links 
to be made. 

Organization The seminar 
clearly guides 
students through 
the main points 

The seminar 
guides students 
through the 
main points and 

The seminar 
rushes students 
through the main 
points and/or 

The seminar rushes 
students through the main 
points, uses too much 
jargon and/or provides no 

grammatical mistakes.  
 
 

Grammatical errors are 
present but do not detract 
from the overall 
argument. 
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and provides 
opportunities for 
meaningful 
debate and 
discussion.  
 

provides some 
opportunity for 
meaningful 
debate and 
discussion.  
 

provides little 
opportunity for 
meaningful debate 
and discussion.  
 

opportunity for 
meaningful debate and 
discussion.  
 

Handout 
(2 page 
handout, 
double 
sided) 

Is aesthetically 
pleasing and 
engaging; 
represents a high 
level of 
professionalism;  
Lists 
contributors’ 
names. 

Is aesthetically 
pleasing and 
engaging; neat 
and carefully 
done; 

Is neat and 
carefully done but 
not particularly 
engaging;  

Is sloppy and not 
particularly engaging;  

Synthesis/ 
Reference to 
the Course 
Text 

Makes clear links 
to various 
questions, 
themes and 
concepts in the 
text. Successfully 
applies relevant 
concepts 
discussed in the 
text to the issue. 

Makes some 
links to various 
questions, 
themes and 
concepts in the 
text. Attempts 
to apply 
relevant 
concepts in the 
text to the 
issue. 

Mentions various 
questions, themes 
and concepts in 
the text. Lists 
relevant concepts 
in the text to the 
issue. No clear 
links are made. 

Does not make any 
connections between 
course questions, issues 
and concepts to the issue 
presented. 

 
iii) Individual critical reflection/counter-argument 

 
Select one group presentation whose conclusion you (ideally) strongly disagree with. Make a well-
reasoned and well-written counterargument (see p. 178 of course text). Your response should: 
 

• State your counter-position 
• Offer reasons why you think your counter position is the more defensible position to take 
• Address (and rebut) specific arguments made by the group in support of their position and 

support those points through research. 
 
Your response should be NO MORE than 2 pages double-spaced (not inclusive of bibliography). Be 
sure to read/cite research papers used by the group whose position you wish to challenge, as well as 
papers of your own.  
 
Bring a copy of your response for your instructor as well as copies for the individuals in the 
group you are offering a counter-argument to. 
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Required Readings and Videos 
 
Gereluk, Martin, Maxwell and Norris (2016). Questioning the Classroom: Canadian Perspectives on Education 
(Oxford, Oxford University Press) 
 
Copies of the book are available in the UBC Bookstore. 
 
Additional readings to be provided by the instructor as needed. 
 
Course Reading list and schedule of deadlines 
 

Week of Topic/Assign
ments Due 

Readings 

Sept 9  
 
 
 
 
 
Why Should 
Children Be 
Educated? 

1. Introduction: 
Education and 
Self-Reflection  
 
 
 
2. What are the 
values and aims 
of education? 
(Part I) 
 
 

1. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). 
Introduction: What’s the Point? Oxford: Oxford University Press.  
 
 
 
 
2. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). What 
are the values and aims of education? Oxford: Oxford University 
Press. 
 
Siegel, H. (1995). Why Should Educators Care about 
Argumentation?. Informal Logic, 17(2). 
 

Sept 16th 
 
Why Should 
Children be 
Educated?  
 
 
 
 
 
Why Should 
Children be 
Educated? 

1. What are the 
values and aims 
of education? 
(Part II) 
 
 
 
 
 
 
2. Can we 
Educate for a 
Canadian 
Identity? 

1. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). What 
are the values and aims of education? In Questioning the Classroom. 
Oxford: Oxford University Press. 
 
Martin, J. R. (1981). The ideal of the educated person. Educational 
Theory, 31(2), 97-109. 
 
Building Student Success: BC’s New Curriculum: 
https://curriculum.gov.bc.ca/rethinking-curriculum 
 
2. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). Can 
We Educate for Canadian Identity? In Questioning the Classroom. 
Oxford: Oxford University Press. 
 
McDonough, K. (1997). Cultural recognition, cosmopolitanism and 
multicultural education. Philosophy of Education Archive, 127-135. 
 

Sept 23th 

 
Where 

1. Place-based 
education and 
the rural school 

1. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). Place-
based education and the rural school ethic. In Questioning the 
Classroom. Oxford: Oxford University Press. 
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Should 
Children 
Learn? 
 
 
 

ethic.  
 
 
 
 
 

 
“The Boat”, Alistair MacLeod 
 
 
 
 

Sept 30 
 
How Should 
Children Be 
Educated? 
 

 
 
What are our 
main 
conceptions of 
education? 

 
 
Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). What 
are our main conceptions of education? In Questioning the Classroom. 
Oxford: Oxford University Press. 
 
 
Meno, by Plato. 
 
 
Journal Article Review and Group Discussion 

October 7th 
 
Where 
Should 
Children 
Learn? 

1. Is the market 
compatible 
with the aims 
of public 
education? 
(Part I) 
 
 
 
 
 
2. Is the market 
compatible 
with aims 
public 
education?  
 
(Part II) 
 

1. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). Is 
education creating consumerist learners? In Questioning the Classroom. 
Oxford: Oxford University Press. 
 
Sandel, Markets and Civic Life 
 
The Lottery, 2010 
 
 
 
2. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). 
Should School Choice be Fostered in Education? In Questioning the 
Classroom. Oxford: Oxford University Press. 
 
Oliver, J. “Charter Schools” 
 
 

October 21th 
 
Who should 
control 
education?  
 
 
 
 
 

 
 
Should cultural 
restoration be 
an aim of 
education? 
 
 
 
 

1. Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). 
Should cultural restoration be an aim of education? In Questioning 
the Classroom. Oxford: Oxford University Press. 
 
Haydon, G. (1977). The ‘Right to Education’ and Compulsory 
Schooling*. Educational Philosophy and Theory, 9(1), 1-15. 
 
Truth and Reconciliation Final Summary Report: 
http://www.trc.ca/websites/trcinstitution/File/2015/Exec_Summ
ary_2015_06_25_web_o.pdf 
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Counter-
arguments/thin
king 
dialectically 
 
 

2. Overview of critical reflection/”counterargument” 
 

October 28th 
 

Research 
Seminars 

Group One 
Group Two 
Group Three 

November 
4th 
 

Research  
Seminars 

Group Four  
Group Five 
Group Six 

November 
18th 
 

Research 
Seminars 

Group Seven  
Group Eight 
Group Nine 

November 
25th  
 

Research 
Seminars 

Group Ten 
Group Eleven  
Group Twelve 
 

Dec 2 
 
What is the 
role of the 
teacher’s 
professional 
identity? 

 
 
Professional 
Self-cultivation 

 
 
Gereluk, D., Martin C., Maxwell, B, and Norris, T. (2016). 
Teaching for the Canadian Ethical Environment. In Questioning the 
Classroom. Oxford: Oxford University Press. 
 
Individual Critical Reflection Due 

 
 
Academic Integrity  
The academic enterprise is founded on honesty, civility, and integrity.  As members of this 
enterprise, all students are expected to know, understand, and follow the codes of conduct regarding 
academic integrity.  At the most basic level, this means submitting only original work done by you 
and acknowledging all sources of information or ideas and attributing them to others as 
required.  This also means you should not cheat, copy, or mislead others about what is your 
work.  Violations of academic integrity (i.e., misconduct) lead to the breakdown of the academic 
enterprise, and therefore serious consequences arise and harsh sanctions are imposed.  For example, 
incidences of plagiarism or cheating may result in a mark of zero on the assignment or exam and 
more serious consequences may apply if the matter is referred to the President’s Advisory 
Committee on Student Discipline.  Careful records are kept in order to monitor and prevent 
recurrences.  
 
A more detailed description of academic integrity, including the University’s policies and procedures, 
may be found in the Academic Calendar at 
http://okanagan.students.ubc.ca/calendar/index.cfm?tree=3,54,111,0. 
 
UBC Okanagan Disability Resource Centre  
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The Disability Resource Centre ensures educational equity for students with disabilities and chronic 
medical conditions. If you are disabled, have an injury or illness and require academic 
accommodations to meet the course objectives, please contact Earllene Roberts, the Diversity 
Advisor for the Disability Resource Centre located in the University Centre building (UNC 214). 

UNC 214 250.807.9263 

email earllene.roberts@ubc.ca  

Web: www.students.ok.ubc.ca/drc   

 
 
Ombuds Office 
The Ombuds Office offers independent, impartial, and confidential support to students in 
navigating UBC policies, processes, and resources, as well as guidance in resolving concerns related 
to fairness.  
 
UBC Vancouver Ombuds Office:  
email: ombuds.office@ubc.ca 

Web: www.ombudsoffice.ubc.ca  

 
UBC Okanagan Equity and Inclusion Office  
UBC Okanagan is a place where every student, staff and faculty member should be able to study and 
work in an environment that is free from discrimination and harassment. UBC prohibits 
discrimination and harassment on the basis of the following grounds: age, ancestry, colour, family 
status, marital status, physical or mental disability, place of origin, political belief, race, religion, sex, 
sexual orientation or unrelated criminal conviction. If you require assistance related to an issue of 
equity, discrimination or harassment, or to get involved in human rights work on campus, please 
contact the Equity and Inclusion Office.  

UNC 216 250.807.9291 

email: equity.ubco@ubc.ca 

Web: www.equity.ok.ubc.ca 

 
 
Health & Wellness  
At UBC Okanagan health services to students are provided by Health and Wellness.  Nurses, 
physicians and counsellors provide health care and counselling related to physical health, 
emotional/mental health and sexual/reproductive health concerns. As well, health promotion, 
education and research activities are provided to the campus community.  If you require assistance 
with your health, please contact Health and Wellness for more information or to book an 
appointment. 
 
UNC 337  

Web: www.students.ok.ubc.ca/health-wellness 
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 SAFEWALK   

Don't want to walk alone at night?  Not too sure how to get somewhere on campus?  Call Safewalk at 250-807-
8076.  

For more information,  see :  www.security.ok.ubc.ca 

 

 


